
COVID-19 has led to a wide adoption of BL in many schools. It is vital that
schools design and implement effective BL, rather than a reactive 'emergency
remote teaching' approach (Affouneh et al., 2020; Doucet et al., 2020).
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Add a ‘Where to next?’ sentence stem or thinking frame to
feedback policy & practices for teacher and peer feedback.

Going Beyond “It Sounds Good”: Developing Student Capacity to Give Meaningful Feedback

Feedback in music should focus on musical skills and knowledge and relate to specific and clear criteria.
Different value judgements about music can undermine feedback efficacy. 
Consistently provide modelled examples of different musical skills and provide feedback on them.
Be careful of feedback on a ‘self’ level: focus feedback on task and process levels.
Sometimes it’s better to ‘leave well alone’ and not give feedback, for example in musical activities that
are very personal or expressive. Decide whether to prioritise wellbeing over achievement. 

Performance and composition can be very personal: there is vulnerability involved in giving and
receiving feedback.
Learning environments should be a safe space, where mistakes are embraced.
Use scaffolding and modelling to develop student skills and confidence to provide useful feedback.
Music making is not a checklist: it’s possible to meet all aspects of a rubric without being musical.
Provide some space for interpretation and creativity. Provide occasional feedback outside of rubrics.

Over 30 academic sources, including government reports, books
and academic journals consulted to present six key resources:

Approaches to formative feedback in blended learning in music
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Blended Learning (BL) typically means combining face to face learning in school
with learning from home usually using digital tools (Senedd Research, 2020). 
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Numerous studies have shown feedback to be a highly influential factor on
learning (Hattie and Timperley, 2007).
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The Power of Feedback

The Secret of Effective Feedback

Teachers vs Tech? The case for an ed tech revolution

Does Practice Make Perfect?

Assessment in music education

Effective feedback answers three main questions: ‘Where am I going?’, ‘How am I going?’and ‘Where to next?’. 
Effective feedback can be categorised into four main levels: task, process, self-regulation and self. 
‘Where to next?’ is vital to learning and has ‘some of the most powerful impacts on learning’.
Praise and feedback on the 'self' level is of little benefit to learning outcomes.
Feedback on areas unrelated to the agreed learning outcomes is ineffective. 

Feedback is only as useful if it leads to more learning. We must understand how learners implement feedback.
Teachers should set tasks that illuminate student thinking and provide insight into student understanding.
Sometimes student progress is mostly made away from the classroom (e.g. practical music). In this instance,
provide feedback focussed on process and self-regulatory levels as this will be most valuable for learners.
Relationships between student and teacher are crucial in ensuring that feedback is well received and effective.

Only adopt technologies that are proven by research to benefit learning in a meaningful way. 
Online quizzes are best for low-stakes, spaced repetition of foundational knowledge and not for developing
higher order critical thinking or complex skills.
Quizzes can provide data on common responses or misconceptions which can be inform future teaching.
Adaptive quizzes could provide learners with instant personalised feedback and adapted learning activities..

E-learning tasks should be suitable to the learning environment: avoid unnecessary sound effects or
visuals on screen as these can cause ‘irrelevant mental load’.
Match feedback to the task: auditory explanations for complex tasks lead to better learning outcomes.
Peer feedback is a valuable job-realistic practice activity.
Guided peer feedback improves learning outcomes for the students providing feedback.

What next? Simple steps:

Monitor the impact of feedback on student wellbeing.

Research student perception of feedback: literature 
review, action research and student forums.

Key points:
Feedback needs to be useful and meaningful to learners.

Learners need to know 'Where to next?'.

Focus on process, task or self-regulatory levels, not self-level.

Develop teacher feedback skills.

Develop peer feedback skills, using scaffolds and modelling.

Make research informed decisions on what technology to use.

Be clear about what you will be providing feedback on.

Online quizzes are good for staged retrieval practice.

Pen and paper is good for tasks requiring critical thinking.

Place feedback so
learners can see the
question, their
response and the
feedback in one place. 

For multi-step
problems, provide
step-by-step
feedback.

For questions with
multiple answers, show
the correct answers
next to the learner’s
answers and include
explanations for all
correct answers.

Tips for feedback
in digital learning
environments:

What type of feedback could I use?
Complex tasks: consider audio feedback.

Performances: consider narrated video feedback.

Recall: consider automated feedback from online quizzes.

Very personal or expressive: consider ‘leave well alone’.

Music curriculum: responding,
reflecting and creating.
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